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Introduction

The Golden Project, from its very beginning, hasdtrto provide some educational
value to the institutional conditions planned toisg pupil’s diversity. This interim
report tries to describe both the conditions aratg@sses in which such aim has been
developed and assess its level of success. Thet ieps conceived as an example of
diagnosis evaluation, that is an evaluation theks&o determine the conditions created
by a program or a project. We believe that edunatidiagnosis can play a critic role
both to the recognition and assessment of edudativconditions and to the recognition
and assessment of educability characteristics.

“Educatividad” and Educability are thus main corsepfor the setting out of the
problem we have just consider. The concept of “Btlucad” refers to the general
conditions that define a certain way of educatehStonditions include the Educational
System, the school configuration, the elementsi@fcurriculum (syllabus, etc.), as well
as many different resources. In other words, tearfling conditions” contains all those
issues that Stufflebeam (1989), within his CIPPlwatgon model (Context, Input,
Process and Product), called “Context” and “Inpomditions”. All of them operate
together to make the educational environmentsruptier words, those conditions that
we represent under the concept of Educatividad rgémethe different learning
scenarios, being these ones responsible for ednehexperiences that people can live,
and through them, the apprenticeships can be atfjuiFollowing Stufflebeam’s
terminology and theoretical model, we can statd tha “learning conditions” are
socially built from the possibilities and limitsfefed both by the “context” (specially
the Educational System regulation) and the “Inporditions” (specially the specific
characteristics of a certain school).

This problem affects the institutionalization oéthight to Education and reaches an
enormous dimension since the people who get to saatario are increasingly
different and the needs to be satisfied in thesaaos are higher, too. Nowadays, the
problem emerges with an unusual force as a rekjdirong the schools of a widening
diversity of students.

Diagnosis evaluation doesn’t mean that conditiores given and the only suitable
answer is to modify the characteristics of “eduktdad”. On the contrary, just as it will

be presented here, diagnosis evaluation may cokdritb change the conditions of
“educabilidad”. Such ability of the diagnosis ewlaon to support initiatives which

facilitate the adjustment between conditions etivicad and people educabilidad
clearly corresponds with the aim given by Stuffi@tneboth to the context and the input
conditions evaluations.

According to this evaluation approach and to thé&d@&w Project aim to have an external
evaluation during its last phase, this report ptesia wide description and assesment of
the project, as well as some improvements to censid



GOLDENS: RESULTS
EXTERNAL EVALUATION 11902004-1-COM-1-2.1

1.- Methodology

The methodology of any type of evaluation is dedibg the group of methods,
techniques and instruments used in the data coliecis well as by the definition and
selection of evaluation criteria tha will be usedralue them. Evaluation always
includes a process of data collection, being thisthe result of implementig some
specific procedures in order to compile some vaiid reliable evidence about the way
and level in which a group of specific activitie®guce expected results or effects. In
this case, the evaluation was defined by somessieais relating the following aspects:

1.1.- Evaluation fields.

The evaluation fields are the different dimensionany project. Within the CIPP
Model four main fields were defined:

o Context

The context comprises the group of social, econpedacative and cultural
conditions that may affect a project successintisortant to appoint that the
context is also the field in which the problems thaertain project tries to solve
arise. The context evaluation will contribute teyent some eventual
difficulties, as well as to recognise and exploiing opportunities offered.

o Input conditions
They are the group of conditions stated by theitingins responsible for the
project. They thus mean the starting institutisimlation which support
the different processes of the project.
The evaluation of such input conditions will cohbtrie to define the necessary
institutional adjustments that will help the prdjeadaptation to the context
conditions and to the institutional possibilities.

o Process
This aspect comprises all those processes which bantributed to reach the
objectives defined in the project. Their evaluatieiti facilitate the objectives
adaptation to the concrete conditions in which Thwl/be developed and will
contribute to their fesibility.

o Product
This issue means the results obtained by the grajgcin any of its fields and
includes both the expected results (stated in bjectives) and the unexpected
ones that could be worth for the project. The potslevaluation can lead the
project to some social recognition, due to its dbation to the achievement of
the initial conditions ans to its contribution tdure projects.

During the evaluation process such aspects havedyaerging until achieving an
agreement between the responsible for the evalatidrthe project director.

1.2.- Evaluation sources and instruments:
Evaluation instruments were selected and They a&apted to the to the characteristics
and current situation of the project . The evabhragources were provided by the
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responsibles of the project, on the one hand, griibinformation published in its web
page, on the other.

External evaluation was thus based on the anadyslscuments and information
provided during the different stages of the prgjastwell as on some interviews to the
project leader.

In this sense, it must be stressed that the prajetided two wide data collection
processes which were very important to the finalgPam structure. During the first
stage a pilot project was made that provided ammainstructure for the Golden areas,
and that allowed the project responsibles to takeéeaision on its feasibility and
opportunity. Durign the second stage an impsctystmds made which permited to to
value the expected effects as well as their beginmantation conditions. In both
processes the following instruments were used:

o Teachers questionnaires.

o Students questionnaires.

o Assessment scales

o Sociograms

These instruments were suplemented with a numbiechbhics and statistical models to
make data analyses. A cataloguing of several ati@kt data referred to teachers
opinion was also made.

1.3.- Evaluation criteria.

Evaluation criteria are the elements used to eshthe data obtained by the evaluation
indicators. The evaluation judgement is based wpopumber of comparisons such as
the distance between the expected outcomes ambtamed ones, or between what
was obtained and what was desirable, or betweeexihected outcomes and the
compulsory ones. Evaluation critera must be defaretlaccepted by the evaluated
institution before making the final judgement. Twaluation sources used to establish
the evaluation criteria of this project were thidwing:

o Criteria derived from the characteristics and pples of Comenius Program.

o Criteria derived from the CIPP Evaluation Model @hiwas selected as the
theoretical framework of the evaluation design.

o Criteria derived from the project characteristics.

Finally, the following evaluation criteria were seled:

o Innovation
Innovation means the projects contribution to teaal resources and practices
of educational policies. In this sense, the sohgiprovided may be completely
new, in other words, They may be generated by the projects, or may be
transfered from other approaches and practiceslasaae in other territorial,
sector or institutional contexts.

o Transference.
The main objective of European Projects is the rdaution of new methods,
ideas and solutions to general policies. Transtares the inclusion of a number
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of tested best practices in the general policidhiwithe field of Education and
Training.

To reach this objective, projects must design a pdaspread their results and to
make responsibles for the educational decissiorseaw

Equal opportunities.

Equal opportunities between men and women has beedkey transverse issue
to the European Union policies. This means to fexelusion situations by
means of gender by integrating analysis of theomsmsnto all the work plans
and by adding efective mechanisms to fight agairesn.

Complementary

This principle seeks to make projects compatiblén wther actions and projects
in order to enhance its effectiveness. In thisearis very important to assess
the coexistence of this project with other ones.

Together with these basic criteria derived, in@agpart, from the european programs
framework, the following specific assessment datéave been taken into account:

O

Internal coherence, what means that the objectplasned to satisfy the
detected needs, as well as the measures and resqlaoned to reach them are
suitable and reasonable.

Project adaptation to the objectives of the program
Improving the usage of the information and commatian technologies, as
well as their integration into the Project devel@om
Implementation of a quality control system througbecific evaluation
mechanisms from the beginning of the activities.
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2- Conclusions: Project characterization and e ements assessment.

1.-GENERAL DESCRIPTION

The Golden Project has different elements orietdgtlie achievement of this purpos

to raise teachers’ ability in order to manage aloemof special educative situations
characterized by the existence of mixed groumuafents with many difficulties to
achieve succesfull academic performance and umskeof social exclusion.

1%}

1.1. Golden Project components

The Golden Project has the following five elements:

» The working assosiation or Network

* The Project web page.

* The Golden Program.

* Ateacher training course.

* The guide for an efective implementation of thedgol Program.
These elements were design to facilitate both lwenming and the later
implementation of the project. Golden Program abtaristics let the teachers play
active role in the project layout because teacheal) cases, are responsible for
building their own strategies to manage the eduedaituations.

AN

1.2. Golden Program components

The Program components are the five Golden areas:

* Classroom management.

* Building relationships.

» Social environment.

* Adjusted learning.

* Family — school relationships.
Besides them, some elements of the Project hetihées access to these areas, as
as to their training and to the exchange of exymees so that some new areas and
elements may be included.

well

1.3. Golden areas components

Theoretical

The Project is based upon a wide range of complanetheories and evidences

provided by different investigations. The main the® are Attribution Theory and the

Cognitive Balance Theory. They both provide genkaais for the project.
Investigation evidences are specific to each Goéiea.

Technics

The project has a number of technics and/or ingnislinked to its differents

components . The guide for the project implemeanitagirovides the following ones: a
self evaluation questionnaire, a questionnairessmmde recommendations to make a

sociogram. The web page has several instrumentsdohers to analyze the
information collected and convert into a visiortledéir own situation.

Practical

The Project includes a series of suggestions aitthgce that can help teachers make

an educational answer in accordance with their itio@nd and on the basis of the
selection of the many stages (“pasos”) selecte/@ny Golden area. Together with

such stages the Project gives a selection ofieritleat may help to select students, to

form groups, or to choose the criteria that willally form the teaching strategy in a
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certain situation.

1.3 Project fundamentals

They are esentially two: The Atribution Theory ahd Cognitive Balance Theory.
They both provide the general hypotheses wich klepdind the Golden areas and
their later layout. In this sense, we must apptbiat the theoretical hypothesis acted
both as an element to check the theories and hsuaistic resource.
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2.- ELABORATION CONDITIONS

The Project elaboration conditions may give usywseful information to understand
both its possibilities and its limitations. In tlgense, the Project responsibles tried
always to overcome the peculiarities of the elatimnaconditions to reach some
processes and results that could easily be tratsferyond the original conditions.

2.1 Context

The Project was developed in two main contextsti@rone hand, the general
framework provided by the european program Sockatdsespecially the Comenius
Program. Such framework determined the main purpb##e project, its timing and

the elaboration conditions. On the other hand ais wimultaneously developed in five

european Education Systems and having a wideldisioh of roles in order to make
the Golden Program up. The other five countrieslved in the project have similar

problems in their schools, especially behaviourabjems and their consecuences, t
low level of academic performance for students umid& of social exclusion.

2.2. Input conditions

Schools

The Project was implemented both with Primary aedo®dary schools, being greate
the group of Secondary ones.

2r

Teachers

Most of the teachers involved in the project weeeddary teachers, apart from the
Project responsibles and the teacher trainers. at@garticipated voluntarily and
knew the Project conditions and characteristics.

Students

The project was developed with students of migantitures, like gypsies or migrant
and, in general, with students who had behaviquablems. They were selected in
small groups and following the criteria providedthg project.

Resources

Since the Project was oriented to the teacheritigithe resources needed to its
elaboration were linked to such issue. Anyway,Rh@ect didn’t require neither
extraordinary resources nor very expensive ones.ni&in resource was the creatior
of a web site that allowed the communication otla countries involved in the
project. In the future, this site will let the téacs share their knowledge and
experiences in the development of the Goden areas.
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3.-IMPLEMENTATION CONDITIONS

Due to the Golden 5 project orientation to tead¢taning and to the final layout of th
Golden Program in five areas, schools need no apsanditions. Otherwise, the
Golden Project was born to value diversity anchsaichange needs, essentially,to
change the teachers’ point of view (following theerdsution Theory criteria) and to
increase teachers’ knowledge of a number of stiegebat provide them some
behaviour of reference.

[1%

3.1 Context

The Project implementation conditions have revedgeflexibility, what means that it
can be adapted to different Education Systems. Mery€eata supported by the
evaluation processes running show that any dedeetleEducation System providing
a suitable level of autonomy to their schools antheir teachers can improve their
effectiveness.

3.2. Input conditions

Schools

General Primary and secondary schools, in othedsydhose that Education System
plan for the attendance of students with significaritural differences, need no
important changes to implement the Golden Project.

Teachers

Both Primary and Secondary teachers that wantsionas the Golden Project in their
schools or classes need neither special conditionprevious requirements. The kin
of training established in the Project and the damsicreated for the network seems
be enough for the Golden Program implementationsaisthinability.

to

Students

Any Primary or Secondary student can be a bengfiogthe Golden Project both
individually and as agroup. However, the Goldendttas specially addressed to
students under risk of social exclusion who hadhieg difficulties.

3.3. Resour ces

Resources developed so far seem to be enoughefeutitess of the project
implementation, specially the Program, the teattaémning courses and the Guides .
However, such instruments may be enhanced by tisemng together with other ones
which are not specific to this project.
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4.- ASSESSMENT

The Golden Project has revealed, through the rgnevaluation studies ( pilot and
impact), that its qualities and results make itadle for the social and educative group
it was planned. Such qualities and results werergin many differents contexts and
input conditions. This means that the teachersasted in improving his abilities to
manage the differences among students and reattt@rgatisfaction of their

educational needs can trust Golden Project to geotiem the suitable conditions and
resourses to reach such aim.

4.1. Recommendations

The Goleen Project is suitable for those schoalstaachers interested in enhancing
school success of students with low academic padaoce by means of their persona
social or cultural characteristics. The Goleen &uight implementation can improve
the school life in schools and classrooms, as agethe level of academic performarnce
(though this aspect may depend on other issuedeie participants’ control,
specially the syllabusses and the school rules).

4.2 Expected outcomes

Schools

The direct effects on the schools could not beelin any of the evaluations made.

Teachers

The expected outcome relating to the improvemetheteachers’ ability to manage
succesfully educational environments charactermediversity and learning
difficulties was proved within the different Goldareas, though several important
differences were found in some areas and in sorhe obuntries involved.

Students

The students involved in the Project have achieiguificant improvements relating
to their school integration, as well as to thelf-sestem. However, the changes relating
their academic performance were not clear in alldbuntries.

4.3 Compatibility

The general and specific fundamentals that haventd both the design and the
implementation of the Golden Project evidence thestence of a theoretical
complementary principle that make the Project cdibfga with other projects
interested in the improvement of school condititarspupils under risk of exclusion.
On the other hand, due to the Project aim to er#hatine teacher training in several
areas, it's compatible with those projects or agtioriented to the improvement bath
of school life and the academic success. The Ggidgect may improve the expected
outcomes of other projects since They may bengft competences adquired by
teachers thanks to the Golden areas.
La conjuncion de fundamentos generales y espesifipee han orientado tanto |el
disefio como el desarrollo del Proyecto Golden paremanifiesto un principio de
complementariedad de teorias que le hace espeai@msmpatible con otrgs
proyectos que tratan de mejorar las condicionegsb®larizacion de los alumnps
amenazados de exclusion.

4.4. Incompatibilities

10
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Incompatibilities have not been found so far. Néwaess it must be considered that
both the project and the Program are icompatibtk thiose other actions or projects
that consider diversity as a deviation, oa an ababsituation or simply a handicap Q
deficit.

45 General criteria

Innovation
The way teachers are provided with new skills asidrgifically based behaviours (t
so called “stpes” or “stages”) gives this projettespecial innovative interest.
Transference

Plurality of context and inputs conditions in wiithe Golden Program was develof
increase project transference possibilities.

Equal opportunities

The Golden Program can increase and improve edunedtpportunities to all students

in the same group class and, especially, of thdsemay have less educational
opportunities under “normalization” conditions.

4.6 Specific criteria

External coherence (Adecuacy of the Project to the objetives of thhegpama tha
sustaines)

The products and results obtained within the fraorewof the Golden Projec
especially the development of its five areas, al agethe teacher training courses &
the implementation guides correspond with the asns rules of the Europeé
Programmes Socrates and Comenius.

Internal coherence (Adjustment of Project components to general andcifp
fundamentals)

Project configuration allowed incorporating ditfet elements to the Golden Progra
to the teacher courses and to the Guides. Howeter, adjustment of thos
componentes dosen’t seem to be most suitable.nisessary to introduce sor
improvements to harmonize the Golden componentsalint$ elements with gener
and specific fundamentals.

Improving the usage of the information and communication technologies, as well as
their integration into the Project devel opment.

The Golden Project is linked to the usage of soirtaal spaces and networks. The

current development of the project web page shaeslear intention to use ICT to
answer diversity challenges.

Implementation of a quality control system, through especific avaluation instruments
form the beginning of the activities.

The Golden program, as a final product of Goldewjdet, has been developed within
combined cycle made up of three control and evialngtrocesses: (i) one first cycle
that included a pilot study and finished with tirstfGolden areas proposal. (ii) the
second cycle included an impact study and finiskighl the recognition of the first
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expected outcomes and the Program sustainabilijythé third cycle that includes thi
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external evaluation and that will allow the incor@imon of some suggestions to
improve the harmonyzation of all the Program eletsien
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